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Executive Summary
In this quality enhancement plan (QEP), the University of Texas San Antonio (UTSA)
proposes a plan to develop students’ career readiness by helping them find
understanding through experiential learning.” This “BOLD Careers” plan reflects a
strategic and integrated approach to the development of undergraduate students’
marketable skills and career readiness through experiential learning. UTSA proposes
this QEP to address gaps in the opportunities available to students, provide resources
to faculty to lead and enhance experiential learning, and assist students in articulating
the marketable skills gained from participating in experiential learning opportunities.
Specifically, internships, undergraduate research, and community engaged learning will
be enhanced. This plan builds on the institution’s Classroom to Career Strategic
Initiative that focuses on promoting career-engaged learning, expanding experiential
learning on campus, and creating career-ready graduates.

Evidence of Need
According to the UTSA 2018–19 Graduating Senior Survey, 59.7% of students are
seeking full-time employment after graduation, and 24.4% are seeking full-time
enrollment in graduate or professional programs. To be successful in these pursuits,
students must be able to demonstrate marketable skills. Experiential learning
opportunities help students develop such skills, yet in the 2018 National Survey of
Student Engagement (NSSE), only 34% of UTSA students stated that they had
participated in an internship, co-op, field experience, student teaching, or clinical
placement. However, 75% of first-year UTSA students said that they planned to pursue
one of these opportunities while at UTSA, indicating a high level of student interest in
this area.

Student Success
UTSA is a Hispanic-serving institution, with 70% of students eligible for financial aid and
55% of undergraduates identifying as first-generation college students. To effectively
serve this student population, we must provide a variety of opportunities for experiential
learning. According to NSSE results (2018), 53% of White students at UTSA participate
in internships, while only 42% of Hispanic students participate. In terms of firstgeneration status, only 42% participate in an internship compared to 56% of non–firstgeneration students. Research shows that high-impact practices, including experiential
learning, have beneficial effects for historically underserved students, including positive
self-reported learning gains and increased GPA (Kuh, 2008). By reimagining not only
possibilities for experiential learning, but also how such learning is offered, we can
reach students who may have been underserved in the past.
To better serve students in the area of experiential learning, this QEP will focus on
enhancing internships, undergraduate research, and community engaged learning
opportunities. To move the needle on quality in these areas, UTSA will pursue the
following three goals:
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• Goal #1 Expand experiential learning opportunities
Develop an infrastructure to support a more diverse offering of experiential
learning opportunities, including internships, undergraduate research, and
community engaged learning.

• Goal #2 Develop experiential learning culture
Create a model of enhanced, strategic, and structured professional development
to support faculty in developing experiential learning opportunities that
intentionally address academic connections, career development, and
transferability of knowledge and skills.

• Goal #3 Provide support for students engaged in experiential
learning
Provide resources and services to help students understand and articulate the
skills and knowledge they develop as they engage in experiential learning,
thereby increasing their career readiness.

Assessment Preview
Direct and indirect assessment of student success outcomes related to experiential
learning will occur on a rolling basis, given the dynamic context in which the data is
collected, and outcomes will be reported annually. Several indirect assessment
methods will be used to evaluate the QEP, including institutional surveys and students’
self-evaluations. The first year of data collected following the implementation of each
planned activity and initiative will provide an initial benchmark or baseline with which to
interpret future data on implementation and student success.

Resource Preview
UTSA has committed resources to initiate, implement, and complete the QEP. The unit
of Career-Engaged Learning was created to support all efforts related to the larger
Classroom to Career initiative, including the focused efforts described in this QEP and
efforts to promote the wider classroom to career philosophy at UTSA. Specifically the
offices of University Career Center, Undergraduate Research, and Civic Engagement
and Service Learning will lead this QEP effort with the Associate Vice Provost of
Career-Engaged Learning and Director of the QEP overseeing operations.
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Introduction
Overview of UTSA
The University of Texas San Antonio was founded
in 1969 as a public university to help the city of
San Antonio and its businesses thrive as well as
provide a world class education for its students.
UTSA is a young institution with a trajectory
toward a great research university.

WE BELIEVE THAT
ENHANCEMENT OF
EXPERIENTIAL LEARNING
IS A KEY TO THE SUCCESS
OF OUR STUDENTS NOT
ONLY WHILE IN COLLEGE,
BUT ALSO INTO THE JOB
MARKET, GRADUATE
SCHOOL, OR
PROFESSIONAL SCHOOL.

UTSA celebrated a fall 2019 enrollment of 32,389
students (27,586 undergraduates). The majority
of our student population falls within the age
range of 18–22, and 37% of our students are from
the local community. (For more enrollment
information see Appendix A.) According to the
UTSA 2018–19 Graduating Senior Survey, 59.7%
of our students are seeking full-time employment
after graduation, and 24.4% are seeking full-time enrollment in graduate or professional
programs. A major focus of the institution is ensuring our students’ success by
educating students who have the skills to enter the workforce or graduate school, create
new entrepreneurial opportunities, and address society’s challenges. The National
Association of Colleges and Employers (NACE) defines this as “career readiness” —
that is, “the attainment and demonstration of requisite competencies that broadly
prepare college graduates for a successful transition into the workplace” (NACE, 2019).
We believe that providing meaningful and well-structured experiential learning
opportunities is key to developing career readiness in our students.
UTSA is an urban-serving institution that is well positioned to provide a variety of
experiential learning opportunities on campus and across the San Antonio area. UTSA
has four campuses: The Main Campus on the north side of San Antonio, the Downtown
BOLD CAREERS

6

Campus in the heart of downtown San Antonio, the Hemisfair Campus housing the
Institute of Texas Cultures (Smithsonian affiliate), and the Park-West Campus located
two miles from Main Campus. Having access to this breadth of locations allows UTSA
faculty and students to interact with the San Antonio community in different
environments across the city. As we work to enhance opportunities for experiential
learning through the Quality Enhancement Plan (QEP) described here, we will seek to
capitalize on the opportunities provided by UTSA’s presence in each of these distinct
locations.

BOLD Careers: Understanding through Experiential Learning
at UTSA
This QEP, titled “BOLD Careers,” is designed to develop students’ career readiness by
helping them “Find Understanding through Experiential Learning.” It reflects a strategic
and integrated approach to helping undergraduate students at UTSA develop
marketable skills and career readiness through experiential learning with a focus on 1)
enhancing the availability and accessibility of internships, undergraduate research, and
community engaged learning opportunities; 2) providing resources to help faculty lead
and enhance experiential learning; and 3) assisting students in articulating the
marketable skills gained from participating in experiential learning opportunities.
Specifically, the BOLD Careers effort will focus on the following three goals:

• Goal #1 Expand experiential learning opportunities
Develop an infrastructure to support a more diverse offering of experiential
learning opportunities, including internships, undergraduate research, and
community engaged learning.

• Goal #2 Develop experiential learning culture
Create a model of enhanced, strategic, and structured professional development
to support faculty in developing experiential learning opportunities that
intentionally address academic connections, career development, and
transferability of knowledge and skills.

• Goal #3 Provide support for students engaged in experiential
learning
Provide resources and services to help students understand and articulate the
skills and knowledge they develop as they engage in experiential learning,
thereby increasing their career readiness.

UTSA currently provides experiential learning opportunities through internships,
undergraduate research, and community engaged learning. We understand that these
experiences create impactful learning opportunities for our students, as illustrated by the
following quotes from our students:
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“My extraordinary internship experience brought me a step
closer to my dream job of having a creative agency one day.
I realized that I want to keep going with my career as a
graphic designer in the world of entrepreneurship. I enjoy the
fast-paced environment in the startup world.”
– IVAN CISNEROS, SENIOR COMMUNICATION MAJOR

“This internship exposed me to the research setting and
gave me more knowledge about the various clinical settings
occupational therapy could be a part of.”
– KRISTELLE CEFRE, SENIOR PSYCHOLOGY MAJOR

“I’m so grateful for my time as a Rowdy Corps student
because not only did I get the opportunity to build on my
professional skills and career interests, I had the chance to
see a bigger picture of our San Antonio community.”
– ANNA SOFIA GONZALEZ, SENIOR POLITICAL SCIENCE MAJOR

However, we also know that the rigor and accessibility of these opportunities is not
consistent for all student populations and across all majors. The BOLD Careers effort
seeks to enhance experiential learning at UTSA by standardizing policies and
processes for developing, implementing, and tracking such opportunities; incorporating
best practices to ensure alignment with academic goals and career readiness
competencies; and increasing the availability and accessibility of experiential learning
opportunities for all students, including those that have been underrepresented in past
experiential learning activities.
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Identification of Topic from Planning and
Evaluation Processes
The topic for UTSA’s QEP was identified through the institution’s ongoing,
comprehensive strategic planning and evaluation processes. In the fall of 2018, UTSA
reimagined its strategic planning framework to focus on the type of institution the
university will become ten years from now. Based on input from internal and external
stakeholders as well as UT System personnel, the institution identified three
overarching strategic destinations, as follows:
1. UTSA will be a model for student success.
2. UTSA will be a great research university.
3. UTSA will be an exemplar for strategic growth and innovative excellence.
As part of the strategic vision of being a
model for student success, the
Classroom to Career (C2C) Initiative was
created to develop an integrated campuswide framework for expanding and
enhancing out-of-class learning
opportunities for UTSA students. This
QEP is an integral component of the
larger C2C Initiative. It aligns with the
UTSA mission and is designed to
improve student success across all
majors and foster cross-campus
collaboration. Furthermore, it reflects and
confirms a commitment to enhance
overall institutional quality and
effectiveness by focusing on an issue —
career readiness — that UTSA considers
important to improving student success.
There is a clear, direct, data-informed
relationship between the BOLD Careers
topic of the QEP and specific student
needs that have been identified through
strategic planning and evaluation. The
QEP evolved from and is informed by
analyses conducted as part of the C2C
Initiative.

Strategic Plan Alignment
The BOLD Careers effort aligns with each of the institution’s strategic destinations, as
follows:
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•

•

•

UTSA will be a model for student success. Experiential learning facilitates a
fuller understanding of the real-world applications of students’ classroom learning
and has been shown to increase student engagement, which can in turn improve
student retention. Furthermore, experiential learning can generate marketable
skills that enhance a student’s self-efficacy and improve career success. It is
important to define success not only while students are attending UTSA, but also
after they graduate. Preparing them to be competitive in the job market or in
professional schools is integral to the classroom to career philosophy.
UTSA will be a Great Research University. UTSA is an urban-serving
university focused on driving San Antonio’s knowledge economy. Expanding
undergraduate research, community engagement, and partnership with local
businesses for internships will help UTSA prepare students for success —
whether they choose to enter the workforce or pursue graduate or professional
school. We will create more experiential learning opportunities and engage more
students, particularly at the undergraduate level, in research-related engaged
scholarship. In addition, we will connect these experiences with possible career
paths.
UTSA will be an exemplar for strategic growth and innovative excellence.
The QEP is designed to create a culture of experiential learning at UTSA by
developing a strong infrastructure to support best practices in experiential
learning across the institution. This will involve creating structures for faculty and
staff development as well as conducting assessment and ensuring continuous
improvement. This campus-wide experiential learning framework will further
encourage cross-disciplinary and cross-cutting collaborations across university
units, as well as across the city, benefitting businesses, non-profits, and
government organizations throughout the San Antonio community and beyond.

Supporting the Mission
The BOLD Careers effort also clearly aligns with UTSA’s mission:
The University of Texas at San Antonio is dedicated to the advancement of knowledge
through research and discovery, teaching and learning, community engagement and public
service. As an institution of access and excellence, UTSA embraces multicultural traditions
and serves as a center for intellectual and creative resources as well as a catalyst for
socioeconomic development and the commercialization of intellectual property – for Texas,
the nation and the world.

Experiential learning expansion will include undergraduate research that advances
knowledge, community engaged learning and public service activities that benefit nonprofits, and internships that provide mutual benefits to students and employers.
Collectively, the expanded opportunities for experiential learning will increase the
strength and number of partnerships between UTSA and community organizations and
businesses throughout San Antonio.
Supporting our Students
UTSA is a Hispanic-serving institution, with 55% of our students identifying as Hispanic.
In addition, 70% of our students are eligible for financial aid, 50% are Pell eligible, and
55% of our undergraduates identify as first-generation college students. Given this
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student population, it is important we provide a variety of experiential learning
opportunities that are accessible to students from differing backgrounds. By reimagining
not only possibilities for experiential learning, but also how such learning is offered, we
can reach students who may not have had the opportunity to participate in experiential
learning in the past. In addition, we can expand available resources to help students
articulate the skills they have acquired in experiential learning, thus making such
opportunities even more valuable and impactful.
Supporting Student Success across All Majors
In the 2018 National Student Survey on Engagement (NSSE), 34% of UTSA students
stated that they had participated in an internship, co-op, field experience, student
teaching, or clinical placement. However, 75% of first-year UTSA students said that they
planned to pursue one of these opportunities while at UTSA, indicating a high level of
student interest in this area across all majors. The BOLD Careers plan will use a
strategic and integrated approach to ensure that students in all majors have
opportunities to benefit from experiential learning that develops their career readiness
skills. The focus will be on developing a variety of interdisciplinary opportunities that will
benefit students from different majors and disciplines and will encourage cross-campus
collaboration. On the NSSE 2018 survey, our students also voiced a need for career
readiness development; their response to acquiring job or work related knowledge and
skills was slightly lower than the statistical comparisons with other UT System schools,
indicating a need for improvement. By implementing a strategic, focused approach to
developing opportunities that intentionally develop job- or work-related knowledge and
skills, we hope to improve students’ satisfaction level related to career readiness
development.

Process to Develop the QEP
The focus of the C2C Initiative, which is part
of the UTSA Strategic Plan, is to develop an
integrated, campus-wide framework to
identify, connect, and align existing
experiential learning programs and to pursue
partnerships that could lead to new or
expanded programs. In the spring of 2018, a
cross-campus C2C task force was
established to spearhead this initiative and
was charged with developing an integrated
campus-wide structure that included goals,
metrics, accountability measures, and selfassessment strategies related to experiential
learning. As a critical part of the process, the
task force conducted a data discovery and
analysis effort, which led to identifying the
topic for the QEP.

BOLD CAREERS

11

Classroom to Career Task Force
On May 4, 2018, a C2C discussion group
comprising representatives from across the
institution came together to discuss potential
areas to be addressed in the QEP. After
considering strategic projects that had been
identified university-wide, categorizing the types
of projects, and identifying their possible impacts,
the team identified a list of topics related to
student success and the student experience. The
participants agreed that experiential learning
could be a viable option for the QEP that fits
within UTSA’s Strategic Plan. From there, a
formal C2C task force was established to gather
additional data and information.

THE CLASSROOM TO
CAREER (C2C) INITIATIVE IS
LED BY A CROSS-CAMPUS
TASK FORCE ASSEMBLED TO
IDENTIFY WAYS TO BETTER
PREPARE OUR STUDENTS
FOR THE TRANSITION FROM
COLLEGE TO WORK OR
PROFESSIONAL SCHOOL

The C2C task force, which included broad representation of key academic and
administrative areas plus two UTSA students (Appendix B), began meeting regularly in
the fall of 2018. Meetings of the full task force were held every two weeks from
September 2018 to December 2018, during which time the task force began to develop
a creative strategy for maximizing the accessibility and value of experiential learning at
UTSA. They thought broadly about what experiential learning entails, including the
value of program-related work experiences that may not be technically labeled as
“internships” or similar at present. All committee members were given opportunities to
participate and provide input, including student representatives. To inform their work,
the C2C task force established subcommittees to examine each of the following:
1. Current experiential learning opportunities available to UTSA students, including
best practices that can be derived from these examples
2. Resource availability for expanded experiential learning opportunities
3. Needs within the local community (business, non-profit, government) that can be
served through experiential learning partnerships
4. Model systems at peer institutions.
These subcommittees spearheaded efforts to evaluate needs related to experiential
learning.
Findings from the Classroom to Career Subcommittees
The C2C subcommittees reviewed available resources on campus and in the greater
San Antonio community, and they collected data and information from internal
constituents, external constituents, and aspirant peer institutions. A brief summary of
key findings is provided below, and additional findings are integrated throughout the
remainder of the BOLD Careers plan.
Resource availability
Understanding that student success is closely tied to resource availability, the Resource
Availability Subcommittee investigated four categories of information: internal (UTSA)
resources, local/community resources, government/federal resources, and new and
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innovative resources. Based on this research, the committee made several
recommendations related to reorganizing internal resources, with suggested methods
for increasing student knowledge of and access to resources and greater engagement
with campus support systems. Additional recommendations were made to increase
pursuit of external resources in support of students’ experiential learning.
Internal constituents
The Internal Outreach Subcommittee reached out to internal constituents through a
survey. The survey was sent to the Academic Deans, all UTSA faculty, and major units
on campus. The survey asked for indication of major activities associated with various
forms of experiential learning (Appendix C). Results indicated a need for a centralized
and efficient tracking system for experiential learning opportunities and outcomes. Many
departments are tracking experiences on a variety of systems, and many do not have
any tracking mechanism at all. To understand and measure the impacts of the
experiential learning programs and opportunities provided for students, it is imperative
that UTSA implement a shared tracking system.
Another key finding was that there is a need for additional staff and resources to support
experiential learning activities across both academic units and service centers. The data
suggested that some colleges or departments have found a way to invest in experiential
learning activities or have faculty or staff who have taken on experiential learning as an
extra responsibility. Having consistent resources across the academic units is important
to ensure we are providing opportunities for all students regardless of major.
Additionally, the coordination between the academic units and the service centers
varies by college/department. The C2C recommendation is to assign or hire an
Experiential Learning Liaison for each college who will collaborate with the service
centers on needs specific to the academic unit or department.
External constituents
The External Outreach Subcommittee reached out to external constituents in two ways
— first, through interviews with corporations (Appendix D) and second, with a survey to
recruiters (Appendix E). The goal was to see how employers and recruiters viewed the
C2C initiative and to ask them to identify what experiences they want their future
employees to have. Ten informational interviews with key recruiters and corporate
contacts were conducted. The survey was sent to 70 recruiters who had expressed an
interest in attending a Career Center Symposium hosted by UTSA in December 2018.
The first round was an online survey. The recruiters did not identify themselves in the
survey, nor did they identify their industry. There were 15 respondents in the first round.
Paper surveys were distributed at a second round during the Symposium, and a total of
18 surveys were collected. The skills described in the survey aligned with career ready
competencies identified by NACE (Appendix F).
Results showed that corporate employers fully understand the value of experience and
appreciate the value of internships. Recruiters/employers regularly expressed their
interest in a customized pipeline of students, particularly for hard to recruit areas
(computer science, engineering, etc.). Internships are considered a logical method for
attaining such a pipeline, and they provide opportunities for companies to determine
whether a student might be a good cultural fit. Introducing a student to a company’s
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organizational culture is a prime motivator for engaging interns. Internships require
considerable investment from the company’s perspective, particularly as it relates to
supervision and mentoring of the intern. Some companies struggle with how to structure
the internship to be productive for everyone involved. Companies would be interested in
programs that prepare students for internships.
There was a recognition that companies need to interact with students earlier in their
college journey. Conversely, students need more early opportunities to gain experience.
Companies who are successful connecting with students early in their academic career
see “bridge programming” (from one internship to the next) as critical to student
engagement. Bridge programming may be best expressed through undergraduate
research, competitions, and project-based coursework.
Employers, who were impressed with UTSA students’ performance at job fairs and
internships, often cited those students who are part of a regimented student success
program (e.g., Center for Professional Development in College of Business). Employers
who do not recruit through specialized programs discussed the need for additional
training for UTSA students on professional dress, researching the employer, practice
interviews, and connecting skillsets to the employer. Companies also value students
who can work in teams. It was suggested to advocate for programs that encourage
team projects and help students understand how to work with people from different
departments and disciplines.
Best practices
The Best Practices Subcommittee conducted an external review of high-impact
practices and programs at peer and model institutions identified by the subcommittee
and leadership team of the C2C task force. The subcommittee developed a list of
questions to ask each institution, and each member of the subcommittee was assigned
approximately three institutions to contact. Based upon conversations with the
institutions and information found online, the subcommittee developed the following
recommendations:
1. Creation of a centralized office to coordinate experiential learning efforts to
include standardization of process, procedure and tracking of experiential
learning completion on the student record (University of Georgia, University of
Cincinnati; Dartmouth College; and University of Arizona).
2. Dedication of at least one staff person in each college dedicated to coordinating
experiential learning efforts (University of Georgia and University of Arizona).
3. Creation of curriculum teams or governing committee in each college to review
and approve experiential learning opportunities available to their students
(University of Georgia and University of Texas at Austin).
4. Creation of a centralized online database or portal for students to access that
includes experiences by category (courses, study abroad, internships, service
learning, etc.) with attributes, expectations, marketable skills associated with
each (University of Georgia, University of Cincinnati, Dartmouth College,
University of Arizona, and the SUNY System).
5. Development of a glossary that clearly defines experiential learning opportunities
with attributes and categories for each activity (University of Cincinnati).
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6. Offer a large number of experiential learning options to meet needs and interests
of large student body. The University of Georgia, similar in size to UTSA,
currently offers over 1600 experiential learning activities.
7. Creation of on campus experiential activities (work study, tutoring, peer
mentoring, student organizations, etc.) as ‘certified experiential learning’ to
reduce costs to students and increase accessibility and scalability (Florida State
University).
8. Build a campus culture that ‘experiential learning is in our DNA’ (Florida Gulf
Coast University, University of Cincinnati, University of Maryland).
9. Dedication of institutional funds for student experiential learning scholarships
(University of Georgia).
10. Dedication of institutional competitive grant funds for faculty to create experiential
learning opportunities (University of Georgia, University of Arizona, Dartmouth
College, and SUNY System).
11. Develop a tracking mechanism for student participation and engagement.
12. Development of a well stated targeted goal for student participation.
13. Conduct assessment in multiple facets to include: student reflections of
experience, faculty/staff evaluation of student work, and outcome evaluation of
the C2C initiative.
Overall Classroom to Career Recommendations
Based on the discovery and analysis conducted via the C2C subcommittees, the C2C
task force developed the following overarching recommendations, some of which have
been implemented, as noted below.
1. Core office to coordinate this initiative
a. The area of Career-Engaged Learning was created and is led by the
Associate Vice Provost of Career-Engaged Learning and Director of the
QEP.
2. College Point of Contact
a. Listening tours conducted by the University Career Center began in fall
2019 to establish points of contact. At the time of this QEP submission,
they are still being conducted.
3. Clear definition of experiential learning activities
a. A committee of faculty and staff created a document noting opportunities
on campus that fall in the curricular, co-curricular, and extracurricular
categories of experiential learning.
4. Centralized website for students, faculty, administrators, external partners
a. A basic website has been created at the time of this QEP submission with
plans to enhance as the QEP progresses.
5. Systems in place to help students articulate their marketable skills
6. Tracking system (e.g. on transcripts, software, non-credit course, etc.)
a. Meetings with the Office of the Registrar and Student Affairs have been
held to discuss integration of Banner (student information system) and
Rowdy Link (Campus Labs) to track experiential learning.
b. Non-credit based courses have been created for undergraduate research
7. Training for students, faculty, staff, external partners
8. Professionalizing UTSA’s Work Study/on campus employment program
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a. Task force is formed with planning to begin Spring 2020
9. Certifying current internal experiential learning activities
10. Central database with all the MOU, agreements, etc.
11. Faculty incentive and support program for experiential learning opportunities
(long term)
12. Faculty reward program for facilitating experiential learning activities
13. Financial resources for students to support experiential learning involvement
14. Greater collaboration and connectivity between the Career Center and Corporate
and Foundation Engagement
These initial recommendations were passed on to the QEP committee, which was
charged with articulating a specific focus for the QEP.
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The QEP Committee and Current Experiential Learning at
UTSA
The QEP Committee (Appendix G) took the C2C recommendations and gathered
additional data from constituents to identify the specific focus needed for the QEP to be
impactful to undergraduate student success at UTSA. The committee decided to focus
on three specific types of opportunities: internships, undergraduate research, and
community-engaged learning. In each of these areas, there are existing programs within
the institution that can be used as models for additional programming.
Internships
One of the most common forms of experiential learning, internships provide experience
in a direct work environment generally related to a student’s career interest. This form of
experiential learning was noted as most valuable by employers surveyed in the C2C
task force. UTSA already has some well-established internship programs that can be
used as a baseline to grow from (e.g. College of Business Center for Student
Professional Development). First, the QEP will develop campus wide streamlined
internship processes. Second, by creating training for internships that include faculty,
students, and employers we can foster more intentional involvement and promote
career engaged learning. The University Career Center (UCC) is the main office that will
oversee the QEP goals associated with internships along with developing internship
liaisons within the colleges. The UCC is implementing steps to grow the number of
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internships offered by connecting with more companies and a more diverse group of
employers to serve all undergraduate students.
Undergraduate Research
Undergraduate research is no longer being viewed only as a science discipline activity
(Kuh, 2008). Research that engages undergraduate students is now perceived as a
high-impact practice that promotes career planning. Undergraduate research allows a
student to “sink their roots in the culture of the discipline” (Merkel, 2003, p. 41). The
increased student-faculty interaction opens opportunities for mentorship and career
planning advisement. The Office of Undergraduate Research will oversee the QEP
goals associated with developing research opportunities including courses to engage
students about their research experience. UTSA currently has the Robert E. McNair
Post-baccalaureate Achievement Program and the Louis Stokes Alliance for Minority
Participation (LSAMP) undergraduate research program. These established programs
can serve as models for expansion.
Community Engaged Learning
Community engaged learning is also known as service learning. Students spend their
time experiencing involvement with a local non-profit agency. These programs are field
based with community partners as instructional leaders. The goal is to give students
direct experience with issues effecting their community and connect this back to what
they are studying in the classroom. According to Kuh (2008), “a key element in these
programs is the opportunity students have to both apply what they are learning in the
real work settings and reflect in a classroom setting on their serving experiences” (p.
21). The Office of Civic Engagement and Service Learning will oversee the QEP goals
associated with community engaged learning opportunities. This office will expand the
service learning classroom offerings that currently exist as well as create a guided
reflective program to assist students with connecting their community involvement to
their academics and future career aspirations.
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Broad-Based
Support
The QEP committee chose to focus on
internships, undergraduate research, and
community engaged learning because we
feel it is within these areas that we can
have the most impact on undergraduate
student success, given our student
population, organizational structure, and
resources. In addition to the information
gathered through the C2C task force, the
QEP builds on institutional strengths and is
informed by information from other
constituent groups that were engaged in
developing and initiating the plan.
Specifically, the QEP committee
considered requirements of the Texas
Higher Education Coordinating Board as
well as results from an outside consulting
company (The Career Leadership
Collective), an on campus listening tour conducted by University Career Center, and a
CEO roundtable with community partners through the San Antonio Workforce Initiative,
which is a complementary strategic initiative going on at UTSA.

Building on UTSA Strengths
The information the C2C task force collected from stakeholders highlighted several
strengths that UTSA has in experiential learning and marketable skills preparation. First,
UTSA has pockets of strong and diverse programs with good collaborations within the
city of San Antonio. There are also pockets of supportive resources, including student
success centers within some colleges and the University Career Center. However, as
an institution of over 32,000 students that is poised to grow over the next 10 years,
pocketed success is not acceptable. We need to expand on what is working and create
new opportunities for all our undergraduate students.
Second, there is a positive student desire for more experiential learning opportunities as
illustrated in the NSSE survey. We understand that access to experiential learning is a
barrier to some of our students. Creating diversity in experiential learning can ensure
that all who want the opportunity are afforded it.
Third, faculty expressed eagerness to participate and some already have embedded
experiential learning or community engaged learning in their curriculum. We want to
capitalize on the expertise of these faculty to mentor others in experiential learning
integration. Therefore, this QEP is building on strengths that UTSA currently has in this
area.
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Texas Higher Education Coordinating Board 60X30 Plan
According to the Texas Higher Education Coordinating Board (THECB), by 2030, all
graduates from Texas public institution of higher education will have completed
programs with identified marketable skills. The THECB provides leadership and
coordination for Texas higher education. Their 60X30TX plan is for 60% of Texans to
have a credential by 2030. This includes marketable skills, which are defined by THECB
as skills valued by employers that can be applied in a variety of work settings. UTSA is
committed to fulfilling this goal, and we believe our QEP will aid in this process. In fall
2019, every program at UTSA identified marketable skills that students should gain
upon completion.

The Career Leadership Collective
In January 2019, the Career Leadership Collective was asked to perform an external
review of the University Career Center and the overall career culture at UTSA. This
review consisted of an on-campus visit, which included interviews with multiple
stakeholders internal and external to UTSA as well as a report of observations and
recommendations. See Appendix H for the list of interviews.
The analysis showed that vision and goals for career education on campus are not
explicitly defined and that defining them would benefit students. There is a need for
coordinated career practices across UTSA as well as more external engagement with
diverse companies. This report echoed some of the suggestions found in the C2C task
force recommendations. They recommended focusing on 5 distinct questions:
1. Career Education: What do we believe about career education at UTSA?
2. Career Readiness: What career competencies do students need before they
leave?
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3. Career Community: What forums are available for ongoing dialogue and future
preparation?
4. Career Connections: What access should students have to alumni, employers,
and faculty?
5. Career Outcomes: What are the most important career metrics to achieve?
The QEP committee agreed that time spent clarifying a career education vision will be
helpful in implementing the QEP and creating a career engaged culture at UTSA. The
Career Leadership Collective noted that one of the most prominent observations was
the disparity in student experience regarding how UTSA prepares students for their
future. As stated by the C2C task force, the common student experience can vary
depending on academic department or even across faculty. Also, the type of student
(non-traditional, underrepresented) determines their involvement in experiential learning
activities.

The San Antonio Workforce Initiative
In May 2019, a roundtable discussion with business partners from across the San
Antonio community was hosted by the University Provost/Senior Vice President for
Academic Affairs to focus on UTSA’s downtown initiative as well as career-engaged
learning opportunities. This is part of UTSA’s San Antonio Workforce Initiative.
Participants were engaged in conversations about needs distinctive to the Main
Campus and Downtown Campus related to work force needs, gaps, and future
opportunities.
First, it was noted that there is a need for critical thinking and problem solving on the
job. This is in line with the need to identify marketable skills and help students
understand and articulate those skills. In addition to highlighting critical thinking and
problem solving, it was also noted that soft skills — specifically, conflict management,
teamwork, diversity awareness, leadership principles, ethics, and interpersonal
communication — also need to be developed.
San Antonio businesses are also interested in attracting more students from the
Downtown Campus. The Downtown Campus is in close proximity to the growing tech
and finance jobs that need interns. Employers also expressed an interest to be involved
in the classroom to engage with students and increasing opportunities for student
projects with the community and with non-profit agencies. See Appendix I for a
complete list of participants.

UTSA Listening Tours
In the fall of 2019, the University Career Center began conducting a series of college
listening tours, the purpose of which was to sharpen the vision and better define future
efforts around experiential learning. Insight was gained from internal team members,
students, and campus partners on the state of experiential learning as it currently exists.
These meetings included a variety of campus partners, such as internship coordinators
and faculty, students, student leaders, and Career Center staff (Appendix J).
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Again, findings echo those of the C2C task force and the Career Leadership Collective.
Some departments have well-established internship programs, built and developed by
individual internship coordinators. However, there is no written institutional process for
developing and managing internships. This results in ‘homegrown’ programs. There is
currently no centralized process to streamline educational affiliation and program
agreements or to provide overall training on internship coordination to uphold the
national standards. In the past two years, the University Career Center has worked to
provide training and support for internship coordinators through an advisory council, but
there is no departmental incentive to participate that is known to internship coordinators.
Experiential learning on campus is segmented. Some student groups (e.g., in the
College of Business and the College of Engineering) have more support than others in
participating in experiential learning opportunities, while others are still unaware of what
“experiential learning” is or the opportunities that are available. It should be noted that
the College of Business and College of Engineering have dedicated professional
development centers. The other colleges do not. Listening tour participants expressed a
need to heighten awareness of experiential learning on campus even more. This could
be done through policy, allocating more resources, empowering and supporting
champions across campus, and additional training and incentive for faculty and
advisors. Increasing the time and energy spent on creating experiences for students
(externships, company exploration days, etc.) and working in the community with
partner employers and organizations were suggested. Finally, training and support for
professionalizing on-campus employment positions, including hosting reflection
sessions to help on-campus employed students identify the marketable skills they are
gaining from their experiential learning opportunity, was requested.
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Focus of the Plan: Student Success
Review of Existing Literature
In order to develop a QEP that not only fits the needs of UTSA but was grounded in
research (theoretical application and industry data), we completed an extensive review
of the literature. Specifically,
understanding how first-generation
students are impacted by
experiential learning was a focus,
since over half of our undergraduate
populations identifies as firstgeneration. Also, as a Hispanicserving institution, it is important to
understand how experiential
learning supports our largest
racial/ethnic population (70%
Hispanic). Following is a discussion
of what experiential learning
methods are and how they improve
student success, specifically in the
development of marketable skills
and career readiness. Experiential
learning is also referred to in the
literature as experiential education
(Association for Experiential
Education, 2013), and experiential
learning opportunities are identified
as high-impact practices for student
success (Kuh, 2008).
Experiential Learning Defined
According to the Association for Experiential Education (2013), experiential education
applies to multiple methodologies and activities in which learners are engaged in direct
experience and focused reflection to improve knowledge and skills. In practice,
experiential learning is often defined as any form of ‘hands-on’ or active learning
experience, including community engaged learning, internships, applied disciplinespecific learning, and research activities.
The experiential learning movement in higher education began in the mid-nineteenth
century, with the introduction of laboratory and clinical coursework into college curricula
(Lewis & Williams, 1994). Philosopher John Dewey further fueled the movement in the
early twentieth century with the publication of Experience and Education (1938), in
which he argued for the importance of learning through structured experience and
reflection. Kolb (1984) proposed the most influential account of the experiential learning
process with Kolb’s Experiential Learning Theory, where learners transform experience
into knowledge through engagement in a four-part cyclical process. First, learners
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participate in concrete experiences. This is followed by a period of reflective
observation, where learners reflect on their experiences through multiple perspectives.
The product of reflective observation is abstract conceptualization, where learners
generalize and integrate their observations into theories. In the final step of the process,
learners employ active experimentation, testing their newly developed theories while
participating in increasingly complex concrete experiences. Kolb’s Experiential Learning
Theory serves as the foundation for most contemporary experiential learning pedagogy.
Modern applications of experiential learning
in higher education take the form of fieldEXPERIENTIAL LEARNING
based experiences, credit for prior learning,
FACILITATES A FULLER
and classroom-based experiential learning
UNDERSTANDING
OF THE REALactivities (Lewis & Williams, 1994). FieldWORLD APPLICATIONS OF
based experiential learning is common in
STUDENTS’ CLASSROOM
higher education institutions, and includes
LEARNING.
career preparation activities, such as
internships, practicum assignments, and
clinical work; cooperative education, in
which students engage in full-time offcampus employment as part of their postsecondary programs; and community engaged
learning, in which students engage in community service paired with opportunity for
reflection. Experiential learning can greatly augment classroom instruction and have a
profound impact on student learning outcomes and career success (NACE, 2019;
THECB, 2019). Experiential learning facilitates a fuller understanding of the real-world
applications of students’ classroom learning.
Experiential Learning and Student Success
Participation in experiential learning activities is associated with broad-ranging positive
outcomes for students. Astin, Vogelgesang, Ikeda, and Yee (2000) identified overall
positive contributions of experiential learning activities to students’ academic
performance, motivation towards school, engagement, commitment to civic
participation, self-esteem, and self-efficacy. Several experiential learning activities were
further identified by Kuh (2008) as ‘high-impact educational practices,’ or activities
consistently linked to increased student success, retention, and engagement in higher
education as measured by the NSSE.
Kuh (2008) summarized the characteristics of these high-impact practices. First, there is
a high demand of time and effort from students that is coupled with faculty interaction
and feedback. Second, the out-of-classroom environment places students in new
situations that facilitates interacting with faculty and outside employers in a different way
that triggers use of problem solving, critical thinking, and decision making. Third, highimpact practices expand students’ college experience, providing more exposure to
diverse people.
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Impact of Experiential Learning on Underserved Populations
Students need to have high quality educational experiences to prepare them for the
workforce, whether they enter it right after completing their bachelor’s degree or after
graduate school. Self-reported gains
associated with high-impact experiences
BENEFICIAL EFFECTS OF HIGHand deep learning were positive for firstIMPACT PRACTICES SUCH AS
generation and Hispanic students (Kuh,
EXPERIENTIAL LEARNING ARE
2008). According to Kuh (2008), beneficial
GREATER FOR HISTORICALLY
effects of high-impact practices such as
UNDERSERVED STUDENTS
experiential learning are greater for
historically underserved students. Kuh
(2008) stated that the grade point average
of Hispanic students increases when
exposed to ‘educationally purposeful activities’ during their first academic year. Jones,
Barlow, and Villarejo (2010) suggested that participation in undergraduate research by
underrepresented populations is beneficial in terms of reaching graduation. Hathaway,
Nagda, and Gregerman (2002) noted that underrepresented students who participated
in research more often pursued postgraduate degrees. It can be argued that
participation in undergraduate research can put classroom and career in a different
context, allowing the student to explore possibilities never before considered.
With UTSA being a Hispanic- and first-generation-serving institution, attention to the
involvement in experiential learning by these student populations is important. As
previously indicated, the NSSE data revealed that participation in internships by White
students was just over 50%, while participation from Hispanic students was slightly
above 40%.
Marketable Skill Development
Critical to the topic of this QEP, experiential learning also has been shown to contribute
to the key competencies identified by the National Association of Colleges and
Employers (NACE, 2019) and by the Texas Higher Education Coordinating Board
(THECB, 2018) as being central to career readiness. These competencies include
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critical thinking/problem solving, oral/written communications, teamwork/collaboration,
digital technology, leadership, professionalism/work ethic, career management, and
global/intercultural fluency. Each of these is discussed below.
Communication Skills and Teamwork
Experiential learning is frequently used in applied fields to improve students’
communication skills (Bambini, Washburn, & Perkins, 2009). Tucker and colleagues
(Tucker, McCarthy, Hoxmeier, & Lenk, 1998) reviewed the use of community engaged
learning to increase business students’ communication skills. Through participation in
undergraduate research, students can gain communications skills as well as critical
thinking and writing skills (Lopatto, 2010).
In addition to communication skill development, experiential learning also benefits other
marketable skills noted as NACE competencies. Teamwork involves building
collaborative relationships with colleagues and customers representing diverse cultures,
races, ages, genders, religions, lifestyles, and viewpoints (NACE, 2019). Kayes, Kayes,
and Kolb (2005) extensively reviewed the application of experiential learning to
teamwork in a comprehensive and skill-based approach to learning. They used
simulation to structure an environment for the teams to experience navigating team
roles, process, context, and action.
Critical Thinking
Critical thinking involves exercising sound reasoning to analyze issues, make decisions,
and overcome problems (NACE, 2019). Experiential learning approaches have been
linked with improvements in students’ critical thinking and problem-solving skills (Eyler &
Giles 1999; Osborne, Hammerich, Hensley, 1998; Prentice & Robinson, 2010). Prentice
and Robinson (2010), for example, examined the impact of community engaged
learning courses on students’ critical thinking skills across thirteen community colleges.
Students participating in community engaged learning courses reported greater critical
thinking skills relative to academically and demographically similar students.
Specifically, they reported advantages in their abilities to identify problems in the
community, uncover the root cause of a problem, generate alternative solutions to a
problem, and evaluate information for possible biases.
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Global/Intercultural Fluency
Global/intercultural fluency requires valuing, respecting, and learning from diverse
cultures, races, ages, genders, sexual orientations, and religions (NACE, 2019).
Baldwin, Buchanan, and Rudisill (2007) examined the effects of community engaged
learning programs that provided teacher candidates with opportunities to mentor
students from underserved communities. Qualitative analyses revealed that the
experience enabled teacher candidates to confront their preconceived notions about
teaching in diverse contexts, overcome their preexisting stereotypes, and embrace
multiculturalism and social justice. Simons and colleagues (Simons, Fehr, Blank,
Connell, Georganas, Fernandez, & Peterson, 2012) found improvements in students’
multicultural skills following an internship program. Undergraduate psychology students
participated in internship or practicum experiences at community-based mental health
centers, counseling centers, rehabilitation centers, and other sites implementing
psychology practice. Students showed less prejudice following completion of the
program and increased empathetic responses to racism.
Digital Technology
Digital technology involves leveraging existing digital technologies ethically and
efficiently to solve problems, complete tasks, and accomplish goals (NACE, 2019).
Experiential learning techniques are highly recommended to promote students’ digital
literacy (Jeffrey, Hegarty, Kelly, Penman, Cobrun, & McDonald, 2011). Jeffrey and
colleagues (2011) applied experiential learning techniques across four higher education
institutions through workshops targeting digital information skills. All participants
engaged in an experiential learning cycle, in which they were encouraged to describe
their issue, goals, and potential solutions; take action; reflect upon and monitor their
learning; and evaluate their progress. Results indicated that participants’ negative
attitudes towards digital technology, including low self-efficacy and confidence, were
substantially reduced, and participants reported significant learning and personal
growth.
Leadership
Leadership involves leveraging the strengths of others to achieve common goals and
using interpersonal skills to coach and develop others (NACE, 2019). Leadership skills
are best learned through experience (McCall, 2004). Experiential learning techniques
are frequently employed in corporate contexts to promote leadership development
(Kaagan, 1998), and such techniques are highly recommended for use by leadership
educators in higher education (Guthrie & Jones, 2012).
Professionalism and Career Management
Professionalism involves demonstrating personal accountability and effective work
habits, while career management focuses on identifying and articulating one’s skills,
strengths, knowledge, and experiences relevant to the position desired and career
goals, along with the ability to identify personal growth opportunities (NACE, 2019).
Experiential learning is associated with benefits to both professionalism and career
management skills (Astin, Sax, Avalos, 1999; Eyler & Giles, 1999; Langley, 2006;
Pezzoli & Howe, 2001).

BOLD CAREERS

27

Lee and Dickson (2010) found that college students who have participated in
experiential learning report significantly greater time-management skills, ability to make
decisions, professional networks, and practical knowledge related to career goals.
Yamauchi and colleagues (Yamauchi, Billig, Meyer, & Hofschire, 2006) found similar
positive effects of community engaged learning on secondary students’ knowledge
related to applying for a job, writing a resume, setting career goals, completing a job
application, interview skills, identifying career options, and planning projects. Wolniak
and Engberg (2019) used a nationally representative sample of college graduates to
investigate the impact of high-impact college experiences (Kuh, 2008), several of which
are classified as experiential learning activities, on early career outcomes. Results
demonstrated that participation in internships led to significantly higher early career
earnings, providing indirect evidence for the advantages of these experiences on
professionalism and career management.
Employers’ Perceptions of Experiential Learning
When designing experiential learning programs that will prepare students for careers
post-graduation, it is important to consider employers’ point of view regarding these
high-impact practices. Perceptions surrounding career readiness can differ from college
to employer. For example, in a Strada Education Network and Gallup Survey, colleges
were found to agree with high certainty (99%) that their institution was effective in
preparing students for work. However, employers were only 11% in strong agreement
that this was true. As we develop these new opportunities, it will be important to solicit
continuous feedback from employers on the process.
According to Association of
American Colleges and
Universities (2018) employer
survey, employers noted that
they were more likely to consider
hiring college graduates who had
completed some type of applied,
hands-on learning (93% for
internships, 81% for research
projects, and 71% for community
engaged learning).
Experiential learning activities,
and their associated contributions
to students’ career readiness, are
highly valued by employers. Hart
Research Associates (2015)
conducted a survey on behalf of the Association of American Colleges and Universities
with the goal of understanding employers’ perceptions of the learning outcomes most
critical in today’s economy, the preparation of recent college graduates, and the
importance of applied and project-based learning experiences in college. Respondents
included 400 employers from both private-sector and non-profit organizations that have
at least 25 employees and indicate that at least 25% of their new hires hold an
associate or bachelor’s degree. The majority of employers endorsed broad learning as
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the best preparation for long-term career success, preferring recent graduates to have
both field-specific knowledge and a broad range of skills and knowledge applicable to a
variety of fields. Employers deemed written and oral communication skills, teamwork
skills, ethical decision-making, critical thinking skills, and the ability to apply knowledge
in real-world settings as the most valuable college learning outcomes. Employers
enthusiastically endorsed applied learning projects in college. Eighty percent indicated
that it is very important to them that recent college graduates demonstrate the ability to
apply learning in real-world settings during the hiring process. Seventy percent thought
that requiring students to complete a significant applied learning project in college would
improve the quality of college learning, and 73% thought that it would improve that
quality of graduates’ preparation for work. Employers valued the completion of an
internship or apprenticeship most among applied learning experiences, and nearly all
stated that they would be more likely to hire a recent college graduate who had
completed an internship or apprenticeship. Many employers also indicated that other
types of applied learning experiences, including senior capstone projects, collaborative
research projects, field-based projects with individuals from other backgrounds, and
community-based engaged learning projects, would also positively impact their hiring
decisions.

Best Practices to Model
As previously described, the QEP committee decided to target three categories of
experiential learning: internships, community engaged learning, and undergraduate
research. For each of these areas, the committee worked with institutional partners to
identify best practice standards and associated actions for enhancement.
Internships
The mission of internship programs is to engage students in planned, practical,
educationally purposeful experiences in professional, work-related settings that relate to
or complement students’ academic and career goals (Council for the Advancement of
Standards in Higher Education [CAS]).
Two sets of best practice standards will be used as benchmarks to enhance our
internships, including standards established by CAS and by NACE.
Rachael Fletcher, Assistant Director of Experiential Learning along with Mario Vela,
Executive Director of the University Career Center will work with campus Internship
Liaisons across colleges to implement this portion of the QEP. The table below
highlights the CAS/NACE standards and actions to enhancement.
Table 1. Internships: Standards and Actions to Enhancement
Standards
Actions to Enhancement
CAS
Program mission is consistent with
department, college, division, institution,
and standards
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currently following CAS internship
standards.
Create checklist and inquire via survey,
e-mail, in-person discussions, etc.
Goals and objectives have clear outcomes, Establish a policy and procedure for the
policies and procedures, responsibilities,
creation and maintenance of internships
performance expectations, and channels
across campus
of authority
Student success development outcomes
involves a critical exploration between
classroom and career

Develop student resources to help
students pre/during/post internships
specifically in tying academics to real
work experience and understanding
marketable skills developed

Assessment plans

Identify indirect and direct assessments
used for internships and create a model

Inclusive environment

Evaluate the accessibility, inclusivity,
equitableness of internship
opportunities, to include evaluation of
specific populations (first gen,
nontraditional, veterans)

Quality leadership

Create and facilitate training on CAS
internship standards university-wide.

Necessary staff to achieve mission and
goals

Identification of internship liaisons and
training of those liaisons

Collaboration across campus

Gather findings and identify departments
in need of further support development
(currently done through Listening Tour)

Standards for ethical practice

Create written procedures on the
University Educational Affiliation
agreement process

Funding

Develop grants and other funding for
faculty

Technology support

Identify tracking method/s for internship
data collection (for credit and non-credit
experiences)
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NACE
Extension of the classroom

Develop materials for faculty, employer
and student to identify the connections
between the academic and work
environments

Transferable skills and knowledge

Identify, define, and articulate
marketable skills

Defined beginning and end

Documentation and consistent tracking

Clearly defined learning objectives/goals

Create resources so that students enter
internships understanding objectives
and create evaluation points to assess

Supervision by a professional

Training for faculty on internships,
training for employers

Routine feedback

Create the practice of reflection in the
internship experience
Create culture of career mindedness

Resource, equipment, and facilities
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Community Engaged Learning
The purpose of community engagement is the partnership between colleges and
universities and the public and private sectors to:
•
•
•
•
•

Enrich scholarship, research, and creative activity
Enhance curriculum, teaching, and learning
Strengthen democratic values and civic responsibility to prepare educated and
civically engaged citizens in all disciplines through experiential community
engaged learning activities
Address critical societal issues by sharing knowledge and resources through
mutually beneficial campus community partnerships
Strengthen the overall university mission of creating knowledge for the public
good

Community engaged learning requires processes in which academics recognize,
respect, and value the knowledge, perspectives, and resources of community
partners in a collective effort to serve a public purpose. Community engaged learning
seeks to build civic capacity of individuals, groups, and organizations to understand and
collaboratively address issues of public concern. These efforts are shaped by
relationships, between those in the institution and those outside the institution, that are
grounded in the qualities of reciprocity, mutual respect, shared authority, and cocreation of goals and outcomes.
The Carnegie Foundation for the Advancement of Teaching has selected UTSA to
receive its prestigious Community Engagement Classification, recognizing the
university’s commitment to serving the local community. The Carnegie Foundation
defines community engaged learning as the collaboration between institutions of higher
education and their larger communities (local, regional/state, national and global) for the
mutually beneficial exchange of knowledge and resources in a context of partnership
and reciprocity.
Institutions that seek to enhance community engaged scholarship require capacity
building (Delugan, Roussos, & Skram, 2014). Therefore, a large part of the initial action
plan of the Community Engaged Learning part of the QEP will be building capacity
within the institution and across the community to facilitate the process of developing
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mutually beneficial campus-community working relationships and experiential learning
opportunities for students.
Enhancement of community engaged learning is organized in phases working from
what is already in place. This includes building on the community engagement’s
infrastructure to create a system to support civic engagement and community engaged
learning to prepare students to be active, civically engaged citizens by applying their
learning to real world experiences, building their leadership capacity, and developing a
solutions-based approach to social challenges.
Maria Alejandro, Director of Civic Engagement and Service Learning will work with
campus partners and the community to implement this portion of the QEP.
Table 2. Community Engaged Learning: Standards and Actions to Enhancement
Standards
Actions to Enhancement
Curricular
Engagement

Scale, focus, track through a campus community interactive
platform (UTSAEngaged) undergraduate service learning
opportunities on campus
Enhance co-curricular capacity among students, community
partners, and faculty
Broaden and diversify engagement opportunities for diverse
student populations and disciplines

Curriculum

Identify key competencies and design workshops around
teaching those competencies
Link academic and community interests around public serving
mission (public good)
Enhance the link between civic and academic achievement
and incorporate marketable skills

Community engaged
courses

Explore how to weave civic engagement and community
engaged learning across disciplines
Re-assess UTSAEngaged online course and create
UTSAEngaged course to build capacity for students working in
community
Launch Community Leadership Certificate (Fall 2020)
Launch UTSAEngaged Capstone course – a requirement for
Community Leadership Certificate
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Community engaged
faculty

Feature community engaged learning faculty and create
faculty peer mentorships
Facilitate community engaged faculty panels within campus
and in local intercollegiate forums
Create training and development for community engaged
pedagogy

Community engaged
students

Develop community engaged pathways
Develop civic ethos and social responsibility in all disciplines
Provide leadership development and build reflective analysis
and participatory collaborative skills
Facilitate community engaged learning course credit
opportunities for Rowdy Corps students as part of their
assigned worksites

Capacity building
across community
and within UTSA

Build trusting relationships with community partners including
enhancing current ones and creating new relationships
Build collective capacity to provide students with civic
engagement and community engaged learning opportunities
Promote asset-based community-led assessments to cocreate action plans, research agenda and evaluation

Fundraising

Build strategic partnerships at local, state, federal levels along
with private foundations to build a funding stream
infrastructure to support project research, development and
implementation
Seed funding for community engaged learning projects
Co-sponsorships to host special events & forums

Promote Community Annual Civic Engagement Summit
Engaged Learning
and Civic Leadership
Recognitions

Rowdy Corps Graduates
#RowdyImpact photo & reflection contest (staff, student,
faculty)
National Corporation for Community Service
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Presidential Service Award
Annual Civic Engagement Poster Contest (as part of annual
Civic Engagement Summit)
Annual Community Partner Appreciation
Overall
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Undergraduate Research
In developing undergraduate research opportunities, UTSA looks to the Council on
Undergraduate Research (CUR), which provides support on successful models and
strategies for establishing, nurturing, and institutionalizing undergraduate research
programs. CUR developed a framework for informing faculty, administrators, and the
higher education community about best practices in undergraduate research. The CUR
standards cited in the following table are areas to be considered when assessing
undergraduate research initiatives and serve to provide suggestions for improving
practices already in place. These standards also help to identify any gaps in service and
programming and will help in the implementation or improvement to the current
undergraduate research culture.
Darrell Balderrama, Director of the Office of Undergraduate Research will lead the
enhancement of the undergraduate research portion of the QEP.
Table 3. Undergraduate Research: Standards and Actions to Enhancement
Standards
Actions to Enhancement
Campus mission and culture –
Continue the work of the Classroom to
undergraduate research is
Career Initiative, University Strategic Plan,
institutionalized on campus and one that
Career-engaged learning to embed
values and rewards undergraduate
undergraduate research awareness and
research
opportunities across campus
Institutional Commitment – administrators Market the awareness of undergraduate
and faculty understand how
research
undergraduate research aligns with the
mission and strategic plan of the
university
Administrative Support
Office of undergraduate research support
staff
Research Infrastructure
Build on the graduate/faculty research
strength to increase undergraduate research
opportunities
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Faculty Professional Development

Recognition

Secure funding for support, conduct sessions
with University Research and Human
Resources, provide CUR training
opportunities
Through AVP Faculty Success, create
training and development opportunities
Showcase/Symposium Awards
Appreciation Luncheons recognizing
students

External Funding

Dissemination

Student Centered Issues

Curriculum
Summer Research Program

Assessment Activities
Strategic Planning
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Recognize faculty contributions to
undergraduate research
Assist with funding/seed money
Workshop/Seminar on funding opportunities
Showcase/Symposium (Fall, Spring,
Summer)
Journal of Undergraduate Research
Create college student advisory group
High school/Community College outreach
Develop research-supportive curriculum
Help coordinate programs/Student
Opportunity Center Partnership, Enhance
REU/exchange, McNair, LSAMP
Tracking of student learning outcomes,
Student Opportunity Center, transcript
Ensure undergraduate research is included
as a learning objective/outcome in future
strategic planning
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QEP Goals and Actions to be Implemented
This QEP focuses on improving student success in regard to career readiness through
expanded experiential learning opportunities, particularly as related to internships,
undergraduate research, and community engaged learning. UTSA’s target is for 75% of
undergraduate students to graduate with some form of experiential learning experience
by 2028. This number is based on the response in the NSSE where 75% of first year
UTSA students said that they planned to pursue experiential learning opportunities
while at UTSA.
Experiential learning is the appropriate avenue to achieve both increased student
success and development of marketable skills (Astin, Vogelgesang, Ikeda, & Yee,
2000). This QEP outlines three major goals to improve student success. These goals
were developed through analysis of the C2C task force recommendations, suggestions
from constituents, experiential learning literature, best practices of aspirant peers, and
national standards. Each of the goals is described below, along with associated actions
to be implemented.
Goal #1 Expand experiential learning opportunities
Develop an infrastructure to support a more diverse offering of experiential learning
opportunities, including internships, undergraduate research, and community engaged
learning.
The first year of the QEP will be devoted to building a solid infrastructure and
developing ways to expand and enhance internships, undergraduate research, and
community engaged learning. As stated in the constituent evaluations, experiential
learning is not an organized enterprise across campus. There are pockets of successful
programs that only benefit a small population of students.
Even though there are pockets of experiential learning across campus, the delivery and
pedagogy of these pockets are not necessarily the same. Lack of standardization can
result in incompatible formats that can hinder adoption and advancement.
Standardization establishes a set of guidelines that govern how students and faculty
engage in experiential learning activities as well as how these activities are reported
and tracked. In order for the opportunities to grow, established processes are needed to
improve clarity, quality, and ultimately serve our students better with consistent
messaging and procedures. Efficient processes can ensure that critical details are not
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overlooked. Students interested in experiential learning will receive consistent
messaging across all colleges and career affiliated centers.
It should also be noted that year one will continue to be exploratory. In order to have a
cohesive experiential learning ecosystem, time must be devoted to identifying,
understanding, and streamlining.
Actions to be taken in support of Goal 1 include the following:
• Identify and define current and potential new experiential learning opportunities
related to internships, undergraduate research, and community engagement
across all disciplines of the university.
• Standardize experiential learning processes across the university.
o Standardize internship processes across all colleges, to include:
▪ Standard method for affiliation agreements.
▪ Standard method for advertising internships.
▪ Standard method for creating new internships.
▪ Standard method for recording completed internships.
▪ Standard tracking process in student information system (Banner)
o Standardize processes for undergraduate research opportunities across all
disciplines to include cross-discipline collaboration, as follows:
▪ Build collaborations with faculty and academic programs to include
undergraduate research opportunities.
▪ Standardize scholarship process for students to pursue research.
▪ Standardize what qualifies as undergraduate research to be
officially recorded as experiential learning.
▪ Standardize tracking in student information system (Banner) and
Rowdy Link (Campus Labs).
o Standardize community engaged learning across the university, as
follows:
▪ Identify all service learning courses and develop new ones.
▪ Standardize tracking of service learning in student information
system (Banner) and Rowdy Link/UTSAEngaged (Campus Labs).
▪ Grow current partnerships with community partners and nonprofits
as well as build new ones.
o Create a standard assessment process for formative and summative
evaluation of experiential learning activities.
• Institute a formal review-by-committee process for new experiential learning
opportunities to ensure best practices and identification of associated marketable
skills. In addition to the leads for the specific areas of experiential learning,
university committees will be created as well:
Members to include:
• University Career Center
• Internship Coordinators from colleges
• Civic Engagement
• Undergraduate Research
• Student Leadership Center
• College of Business Student Professional Development
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• Faculty representatives
• Student representatives
• Create an experiential learning transcript.
• Develop 4-year Career Plans for students that are reflective of their academic
programs and weave experiential learning into their college journey.
• Create a centralized website for career engaged learning activities to be used by
faculty, staff, students, and employers.
• Professionalize federal work study/on-campus student employment program.
UTSA employs students on campus. We feel that this is a critical experiential
learning opportunity that is not being realized. Professionalizing this opportunity
involves the following:
o Place student in positions based on major/career interest.
o Incorporate an experiential learning reflection component.
o Schedule evaluations of student performance.
o Make connections between student’s major, future career, and marketable
skills.
o Provide professionalism training materials for employees and employers.
Establish a committee to support this effort, with members to include:
• University Career Center
• Student Union
• Campus Recreation Center
• Student Residence Life
• Financial Aid
• Student Leadership Center
• Office of Civic Engagement and Service Learning
• Faculty Representative
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Goal #2 Develop experiential learning culture
Create a model of enhanced, strategic, and structured professional development to
support faculty in developing experiential learning opportunities that intentionally
address academic connections, career development, and transferability of knowledge
and skills.
This goal focuses on training for faculty. Training for the faculty will be guided by the
educator role suggested by Chapman, McPhee, and Proudman (1992):
• The educator provides the “minimum necessary structure (Chapman et al.,
1992, p.17),” offering sufficient information and resources to ensure student
success without undue interference.
• The educator assists students in making connections and processing
experiences through facilitating effective closing conversations.
• The educator acts as a guide, allowing students the freedom to make and
learn from mistakes.
• The educator provides students with opportunities to experiment and
independently discover solutions to problems.
• The educator designs experiences intentionally to lead students to
realizations in accordance with a learning objective.
• The educator ensures a safe learning environment.
Actions to be taken in support of Goal 2 include the following:
• Seek input from faculty focus groups on topics related to:
o Current gaps in facilitation of experiential learning
o How faculty training should be structured to maximize culling of the value
from experiential learning
o Incentive programs for participation
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•
•

•

Develop a grant program for faculty implementing experiential learning
techniques.
Provide training for faculty on experiential learning pedagogy, to include:
o Experiential learning facilitation
o Marketable skills development
o How to create undergraduate research opportunities
o How to create a service learning course
Standardize processes to facilitate the development and implementation of
experiential learning opportunities (see also Goal 1).

The faculty development trainings will take into consideration the 8 Principles of Good
Practice for All Experiential Learning Activities (National Society for Experiential
Education, 1998):
1. Intention: All participants should clearly understand the goals, objectives, and
activities that define the experience.
2. Preparedness and Planning: All participants should have a sufficient
foundation of knowledge or skills to successfully learn from the experience.
Participants should plan their experience based on predefined intentions.
3. Authenticity: The experience should occur in a real-world context or be
relevant and applicable to a real-world situation.
4. Reflection: Reflection should be central throughout the experiential learning
process, from the intentional design of the experience, to the testing of
preconceptions and hypotheses throughout the experience, to the
consideration of the outcomes of such preconceptions and hypotheses and
their implications.
5. Orientation and Training: The learner and educator should be equipped with
adequate knowledge about each other and about the planned experience.
6. Monitoring and Continuous Improvement: All participants should consistently
ensure that the learning activity is meeting the defined intentions while
affirming the learner. The learning activity should be sufficiently flexible to
adapt to information acquired through this process of monitoring and
formative evaluation.
7. Assessment and Evaluation: Outcomes of the learning activity should be
compared to intended goals and objectives to ensure that the process has
effectively met the defined intentions.
8. Acknowledgement: All participants should be recognized through
documentation, sharing, and celebration of accomplishment and learning.
Goal #3 Provide support for students engaged in experiential leaning
Provide resources and services to help students understand and articulate the skills and
knowledge they develop as they engage in experiential learning, thereby increasing
their career readiness.
Training for the students will be guided by the student role suggested by Chapman et.
al. (1992):
• The student actively participates in the learning process and is granted
substantial freedom in shaping their experiences.
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•
•

The student is willing to work through challenges and engage in multiple
series of trial and error to discover solutions to a problem.
The student is responsible for processing new experiences, information, and
values and making meaning out of their experiences.

Actions to be taken in support of Goal 2 include the following:
• Seek input from student focus groups on topics related to:
o Understanding of marketable skills
o Value of experiential learning
o Structure of experiential learning that is applicable to school and work
schedule
o Incentives that would encourage participation
• Design and implement reflection (Hutchings, 2018) in experiential learning
curriculum.
• Develop a series of trainings for students pre and post experiential learning, to
include:
o Internship workshops
o Undergraduate research workshops
o Community engagement workshops
• Once the experiential learning transcript is available, develop resources on how
to use the transcript to maximize employability.
Timeline
Table 4 shows the timeline for implementing the major goals of the QEP. The timeline
spans five years beginning in fall 2020 and ending in spring 2025. Since the goals of the
QEP will be implemented in phases, with the infrastructure needed to occur first, this
table gives a comprehensive overview of when various phases will start. Prior to fall
2020, several steps will be taken to prepare for the official kickoff, to include:
• Marketing and promotion of the QEP across campus
• Development of basic components of the website
• Collaboration with the University Registrar to develop the experience transcript
• Discussion with the Associate Vice Provost of Faculty Success on best practices
for faculty training
• Identification and classification of experiential learning opportunities
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Table 4: Timeline
Year One

Goal #1
Identify and define experiential learning
opportunities /create a standardized process
Identify support needs of campus
Identify best practices being followed
Standardize tracking
Identify assessments and create models
Evaluate inclusivity
Adjust to findings of inclusivity evaluation
Committee for formal review
Experience transcript
4-year Career Plans
Website
Professionalize on campus employment
Build community capacity
Goal #2
Focus groups (Faculty)
Identify support needs
Design training (Faculty)
Develop grants and incentives
Community based course development
Training
Goal #3
Pre experience focus groups (Students)
Identify support needs
Develop marketable skills resources
Develop pre and post training
Training
Post experience focus groups
Identify funding support and standardize
processes
Overall
Assessments and recalibration if needed
Sustainability plan for post QEP cycle

BOLD CAREERS

Fall
2020

Spring
2021

x

x

x
x

x
x

x
x

Year Two

Year Three

Year Four

Year Five

Fall
2021

Spring
2022

Fall
2022

Spring
2023

Fall
2023

Spring
2024

Fall
2024

Spring
2025

x
x
x

x
x

x
x

x

x

x

x

x

x

x
x

x
x

x
x

x
x
x

x
x
x

x
x

x
x

x
x

x
x

x
x
x

x
x
x

x

x

x

x

x

x

x

x

x

x

x

x

x
x
x

x
x

x

x
x
x
x
pilot

x

x
x
x
x

x
x
x
x

x
x
x
x

x
x
x
x
x

x

x

x

x
x
x
x
x
x
x

x

x

x

x

x
pilot

x

x

x

x

x

x

x
x
x
x
x

x
x
x

x
x
x

x
x
x

x
x
x

x
x
x

x
x
x

x

x

x

x

x
x

x
x

x
x
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Resources
UTSA has committed resources to initiate, implement, and complete the QEP. These
resources are sustainable, which allows this QEP to continue after the five-year review
to reach the 2028 goal of 75% of graduating students having participated in at least one
experiential learning opportunity. Since this QEP grew out of the larger C2C Initiative,
there is an infrastructure in place to support the implementation and assessment of the
QEP. It is also integrated into the University Strategic Plan, which ensures sustainability
and relevancy.

Organizational Structure and Personnel
Understanding that the C2C Initiative is a major focus of student success at UTSA, the
unit of Career-Engaged Learning was created to support all efforts related to the
initiative, including the focused efforts described in this QEP and efforts to promote the
wider classroom to career philosophy at UTSA. This approach was modeled after
aspirant peers (University of Georgia, University of Arizona). Previously siloed areas
were brought together to create an ecosystem of classroom to career support, including
the University Career Center, Office of Undergraduate Research, Office of Civic
Engagement and Service Learning, pre-professional offices (health and law), and the
Center for Innovation, Technology, and Entrepreneurship (CITE). The organizational
chart below shows the offices (in orange) that will be directly involved with the QEP
implementation. (Note: CITE and the pre-professional offices are not listed in the
organizational chart as they are not directly involved with the QEP implementation.)
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This organizational structure allows human resources to be clearly defined. Table 5
explains the responsibility of each area, including a notation about additional funding
that is required. It should also be noted that year one will be considered an evaluation
year in terms of human capital needs.
Table 5. Human Capital Support
Position directly
Responsibility
involved with QEP
execution
AVP for Career
Engaged Learning and
Director of QEP

Executive Director of
the University Career
Center

Assistant Director of
Experiential Learning

Director of
Undergraduate
Research

Director of Civic
Engagement and
Community Engaged
Learning
Program Specialist in
Civic Engagement and
Community Engaged
Learning
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Project manager for the QEP

Currently
exists
(yes/no)
Yes

New
funding
needed to
support?
No

Yes

No

Propose
promotion
to
Associate
Director
Yes

+ $10,000

Yes

No

Partial

Increase
part time
employee
to full time

Provides leadership for campus
wide efforts to reduce barriers to
participation and provide
programming before and after
experiences to increase their
impact
Directly supervises Office of
Civic Engagement, University
Career Center, Office of
Undergraduate Research
Oversees Assistant Director of
Experiential Learning; assists in
project management of QEP
Assist in employer training for
internships
Leads internship portion of QEP

Lead efforts in research
collaborations and
establishment of best practices
for undergraduate research
portion of the QEP
Lead efforts in community
engaged learning

Assist in program development,
assist in designing faculty and
student activities, administrative
assistance, support

No
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AVP Faculty Success
in Academic Affairs
Director of Strategic
Planning and
Assessment in the
Office of Continual
Improvement and
Accreditation
Data Analyst in Office
of Institutional
Research
3-4 Graduate interns
Associate Director of
Communication in the
Office of Academic
Communications

UTSAEngaged platform to track
activities
Assist in faculty training
development
Assist in assessment of QEP

+ $15,000
Yes

No

Yes

No

Assist in data collection and
reporting

Yes

No

Assist in program development
and assessment of activities
Assist in promotional materials
and website development

No

$12,000

Yes

No

Projected Expenses
Table 6 provides an overview of projected expenses associated with implementing the
three goals of the QEP.
Table 6. Overview of Expenses
Expenses
Professional Training and
Development
Printing costs
Travel
Faculty Grants
Program Specialist
(Community Engaged
Learning)
Associate Director (Career
Center)
Graduate Students
Student Opportunity Center
(undergraduate research
tool)
GivePulse (Community
engaged learning tracking
system)
Total
Five Year Total
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2020-2021

2021-2022

2022-2023

2023-2024

2024-2025

$5,000
$2,000
$10,000
$20,000

$5,000
$1,000
$10,000
$20,000

$5,000
$1,000
$10,000
$20,000

$5,000
$1,000
$10,000
$20,000

$5,000
$1,000
$10,000
$20,000

$15,000

$15,000

$15,000

$15,000

$15,000

$10,000
$12,000

$10,000
$12,000

$10,000
$12,000

$10,000
$12,000

$10,000
$12,000

$9,000

$9,000

$9,000

$9,000

$9,000

$30,000
$113,000

$37,500
$119,500

$40,000
$122,000

$40,000
$122,000

$40,000
$122,000
$598,500
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Continued Constituent Involvement
Institutional stakeholders will be involved in ongoing planning and evaluation to adjust
resources as the plan proceeds. The QEP committee will conduct periodic evaluations
of the plan. Updates will be provided to the campus community (through forums or enews articles) so that stakeholders can be involved in the ongoing planning. See
Appendix K for a timeline of constituent communication thus far.
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Assessment of the QEP
The institution has developed a plan to assess the achievement of the “BOLD Careers”
QEP focused on student success enrichment as a result of enhancing experiential
learning. The Associate Vice Provost for Career-Engaged Learning/QEP Director will
provide leadership and oversight for assessing the QEP outputs and undergraduate
student success outcomes in cooperation with the Director of University Planning and
Assessment. The various counts of outputs will occur each semester and will be
reported annually. As these processes will be formative in nature, results of all
assessments will be used to support and/or modify activities in order to achieve the
most positive results.
A combination of both direct and indirect assessment of undergraduate student success
outcomes will occur on a rolling basis, given the nature of the context in which the data
is collected, and will be reported annually. The QEP Director will coordinate with the
Associate Vice Provost for Strategic Planning and Assessment, the Office of
Institutional Research, and other units on campus to develop a system for collecting all
necessary data. The first year of data collection following implementation of each
planned activity and initiative will provide an initial benchmark or baseline with which to
interpret future data on implementation and student learning. Regular monitoring of all
sources of data will be vitally important to respond to needed changes and ensure the
effectiveness of the QEP and its positive impact on student learning. Specific
assessment tools are not yet determined; however, the following provides an outline of
the types of direct and indirect assessments that will be used.

Direct Assessments
Direct assessment is an important part of understanding the impact of experiential
learning enhancement efforts on student success. Direct assessment will be obtained
through the use of several rubrics used to evaluate specific criteria in the various
experiential learning types. As stated in Goal #2, faculty training will be part of this QEP,
and instruction on specific experiential learning evaluation related to the goals of this
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QEP will be part of this training. In addition, the
development of a rating scale for employers to
provide feedback will also be created. Using these
two direct assessment methods will allow students
to receive evaluation feedback from faculty as well
as from the community/industry partner involved in
the experiential learning opportunity. Finally,
students will be evaluated on their articulation of
marketable skills through the various offices that
oversee the three experiential learning types
(University Career Center, Office of Undergraduate
Research, and Community Engagement) by
comparing pre/post professional competency selfassessment tools (Appendix L).

Indirect Assessments
Several indirect assessment methods will be used
to evaluate the QEP, including institutional surveys
to gauge the influence on campus climate, influence
on student success, and students’ self-evaluations
of their skills gained through experiential learning.
Faculty will be surveyed following their experiences
leading an experiential learning opportunity in order
to ensure that their training in providing high quality
experiences was successful. In addition, regular
sampling of faculty syllabi for courses where
experiential learning is included will be conducted to
ensure that best practices are incorporated into
coursework.
UTSA administers the National Survey of Student
Engagement (NSSE) on a biennial cycle, which will
continue for the duration of the QEP. The NSSE
contains items related to students’ participation in
experiential learning-focused, high-impact practices,
as well as items pertaining to specific marketable
skills. UTSA also administers a locally developed
exit survey for all graduating undergraduate
students. This survey contains items related to
students’ participation in and satisfaction with
several experiential learning opportunities, including
internships, co-ops, on-campus employment,
research with a faculty member, and service
learning. All relevant items on both the NSSE and
Graduating Senior Survey will be analyzed in
relation to the specified outputs and direct
assessment results of the QEP.
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The implementation of the QEP will be assessed on an ongoing basis through the
annual reporting of activities and associated outputs. To examine the implementation of
activities directed at standardizing experiential learning across the university, the
following key metrics are examples of outputs that will be reported annually:
• The number of inventoried official experiential learning activities by category
• The number of experiential learning activities incorporating marketable skills
defined by NACE
• The number of new experiential learning opportunities submitted and
approved annually
Implementation of activities directed at increasing students’ access to experiential
learning opportunities will be examined through annual reporting of the following
outputs:
• The number of students participating in each experiential learning opportunity
• The number of students with experiential learning experiences on their
transcripts
• The number of students with active 4-year career plans
• The number of marketable skill development/career readiness workshops
provided and the number of students served in these workshops
• The number of experiential learning preparation trainings provided and the
number of students served in these trainings
• The number of students completing self-reflections during their experiential
learning experiences
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The implementation of faculty incentives and professional development opportunities
related to experiential learning will be examined through annual reporting of the
following outputs:
• The number of grant applications submitted by faculty
• The number of funded experiential learning projects and amount awarded
• The number of trainings provided related to effective use of experiential learning
in teaching and the number of faculty served
In addition to institutional survey information, valuable indirect evidence of improved
services targeted at increasing student success will come from students’ selfevaluations of their marketable skill development through participation in experiential
learning opportunities. All students participating in officially recognized experiential
learning opportunities will fill out a self-evaluation (NACE Career Readiness Resources,
2019) after their completion of the experience. Evaluations will be analyzed annually to
monitor self-reported developments in students’ critical thinking, communication,
teamwork, digital technology, leadership, professionalism, and career management. A
copy of the full evaluation form can be found in Appendix L.

Assessment Summary
Table 7 presents a list of assessments by each QEP goal.
Table 7. Assessments by Goal
Assessment
Goal #1
Identify and define experiential
learning opportunities /create a
standardized process

Identify support needs of campus
Identify best practices being followed
Standardize tracking
Identify assessments used and
create a model
Evaluate inclusivity
Adjust to findings of inclusivity
evaluation
Committee for formal review
Experience transcript
4-year Career Plans
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# affiliation agreements created
# of new internships
# of new undergraduate research opportunities
# of new service learning courses
# of new community engagement opportunities
# departments that adopted standard processes for implementation
and maintenance
# of students completing self-reflections during their experiential
learning experiences
Marketing impact of publicity (pre and post survey)
Standard (documented) processes for experiential learning
Survey of support needs pre and post
# of increase best practice adoption
# of experiential learning not previously track, now being tracked
# of assessment tools/rubrics created for 3 types (direct and
indirect)
Survey of inclusivity needs
Post survey of inclusivity adjustment impacts
Survey of committee to determine satisfaction level with process
Survey of students’ utilization of transcript
# of new experience learning applied to transcript
# of career plans created
# of students adopting career plan
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Website
Professionalize on campus
employment
Build community capacity
Goal #2
Focus groups (Faculty)
Identify support needs
Design training (Faculty)

Develop grants and incentives
Community based course
development
Goal #3
Pre experience focus groups
(Students)
Develop marketable skills resources
Develop pre and post training
Training
Post experience focus groups
Identify funding support
Overall
Assessments and recalibration if
needed

Satisfaction survey of website (faculty, staff, students, employers)
Pre and post surveys with supervisors and students
# trainings and resources created
# of offices to utilize trainings and resources
# of new community partnerships

Pre and post surveys
# of paid internships
Satisfaction of scholarship process for UG research
# of trainings provided
# of faculty attend
Survey of post-training impact
# of direct assessments implemented (student success rubrics)
# of grants submitted by faculty
# of funded experiential learning projects and amount awarded
# of new faculty developing service learning courses
Random sampling of syllabi for experiential learning courses
Pre and post survey comparisons
# of marketable skill development/career readiness workshops
#of students utilizing support resources (online, workshops, events)
Analysis of pre and post training results
# of trainings developed
# of students attending
Pre and post survey comparisons
# of new funding sources
NSSE survey data
NACE Career Readiness Resources
Periodic campus climate surveys on the QEP process

UTSA is committed to the success of our students. The BOLD Careers plan is an
intentional way to embrace the needs of our students and provide resources and
support to secure a prosperous journey to their next destination. By providing
opportunities to instill career readiness knowledge and skills, we are ensuring student
success beyond the classroom and into the career.
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Appendix A: UTSA Enrollment
Information
Gender
Female
Male
Total

Fall 2019
%
#
51% 16,633
49% 15,756
100% 32,389

Fall 2019 by age
Under 1%
18
18-22
65%
23-27
19%
28-32
7%
33-39
4%
40-49
3%
50+
1%
Total
100%

383
20,924
6,264
2,146
1,369
929
374
32,389

Fall 2019 undergraduate by Race/Ethnicity
White
Black or African American
Hispanic
Asian
American Indian or Alaska Native
International
Native Hawaiian or Other Pacific Islander
Two or More Races
Unknown
Total
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5,937
2,355
16,011
1,585
41
479
48
1,002
128
27,586

22%
9%
58%
6%
0%
2%
0%
4%
0%
100%
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Appendix B: Classroom to Career Task
Force Members
Heather Shipley - Chair
Senior Vice Provost of Academic Affairs & Dean
of University College

Tammy Wyatt
Vice Provost for Student Success

John Aguirre
Student Government Association Academic
Affairs Committee Chair

Maria Alejandro
Director of the Center for Civic Engagement

Nicole Beebe
Associate Professor, Information Systems &
Cyber Security, Director of the Cyber Center for
Security & Analytics

Albert Carrisalez
Assistant Vice President for Government
Relations and Policy

Amy Chanmugam
Associate Professor & Department Chair Social
Work

Stefanie Cisneros
Assistant Athletics Director

Alberto Cordova
Assistant Dean for Student Success for the
College of Education & Human Development,
Associate Professor, Kinesiology, Health, and
Nutrition
Kasey Neece Fielder
Associate Vice Provost for Strategic Planning &
Assessment

Shawn Farrell
Assistant Vice President for Corporate and
Foundation Engagement

Sean Kelly
Dean, University College

Turgay Korkmaz
Associate Professor, Computer Science

Jose Longoria
Student Government Association Academic
Affairs Committee Vice-Chair

Kristin Ludwig
Assistant Vice President for Development &
Analytics, Alumni Programs

Harry Millwater
Professor, Mechanical Engineering

Sue Ann Pemberton
Assistant Professor in Practice, Architecture

Elisa Perkins
Citymester Program Manager, Honors College

LT Robinson
Dean of Students & Senior Vice Provost for
Student Affairs

Scotty Scott
Assistant Director, Career Center

Jaclyn Shaw
Assistant Vice President for Strategic Initiatives &
Research Partnerships

Tom Tunstall
Senior Director, Research Economic
Development, Institute for Economic
Development

David Ray Vance
Associate Professor, English
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Jill Ford
Assistant Dean & Director of Student Success
Center, College of Engineering
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Appendix C: Classroom to Career Task
Force Survey
Faculty:
Please check and list the name and description of courses or programs you lead or collaborate
in, either at the departmental or individual level, where students participate in a significant
experiential learning experience or project (please exclude lab-based courses but do include
courses with a capstone, senior design, or service learning component). If leading or
collaborating on an effort at the department level, please indicate here:
Administrators:
Please check and briefly describe experiential learning programs or activities at the college level
(ex. Honors Programs, Service Learning Programs, Undergraduate Research, Research
Centers with undergraduate student involvement, etc.). Note: faculty are being surveyed in
parallel about programs they run individually or in teams.
Units:
Please check and briefly describe experiential learning programs or activities run by your area
(ex. Internship coordination, job-shadowing, professional development, etc.)
• Internship
• Community-Based Participatory
Research
• Externship
• Practice-Based Research
• Independent Study
• Engaged Scholarship
• Capstone and/or Design Project
• Community Engagement
• Co-op
• Professional Development
• Clinicals
Programming
• Practice-Based Learning
• Marketable Skills Programming
• Service-Learning
(beyond curriculum)
• Field Experience/practicum
• Leadership Skills Development
• Study Abroad
• Student Organizations
• Volunteerism
• Other
For each category, please check the resources you are aware of that support the
program:
• Staffing
• Tracking Systems*
• Financial
• Other
• Technology/Software

Describe tracking systems. Are there additional resources needed to help support the
program(s)? Please describe the type of resources needed for each program.
• Professional Development Focus
• Leadership Development
• Marketable Skills Programming
• Hands-on Learning
• Community Engagement
• Other
• Volunteerism
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Appendix D: External Classroom to
Career Interviews
Broadway Bank
Community bank with 39 banking centers in San Antonio and surrounding area
CitiBank
Consumer division of financial services Citigroup
Dawson
Nonprofit organization delivering solutions to federal and commercial clients in the
environmental, facilities, infrastructure, and emergency response industries
Ernst & Young
Multinational professional services firm
GM Financial
Financial services of General Motors
H-E-B
Privately held supermarket chain based in San Antonio
Pricewaterhouse Coopers
Multinational professional services network
Union Pacific
Union Pacific's San Antonio Intermodal Terminal (SAIT) is designed to support the
growing intermodal volume in southern Texas
USAA
United Services Automobile Association is a San Antonio-based Fortune 500 company
Wells Fargo
Multinational financial services company
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Appendix E: Classroom to Career
Recruiter Survey
1. Based on your company’s recruiting needs, do you prefer
a. Single point of contact
b. Multiple points of contact
2. Over a 3 year average, has your cost per hire
a. Increased
b. Decreased
c. Remained the same
d. Unknown
3. Which methods do you anticipate using to recruit future personnel?
a. On campus interviews
b. Career fairs
c. Virtual
d. Company site visits
e. Other
4. Rank the following in order of importance for gaining real world experience (1=
most important)
a. Undergraduate research
b. Service learning
c. Externships
d. Internships
e. Mentoring
f. Shadowing
5. Please rank the following skills in order of importance to your company (1 =most
important)
a. Oral communication
b. Written communication
c. Teamwork/collaboration
d. Digital literacy
e. Leadership
f. Entrepreneurship
g. Professionalism/work ethic
h. Career management
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6. In your experience, please rank UTSA students’ ability in the following
a. Oral communication
b. Written communication
c. Teamwork/collaboration
d. Digital literacy
e. Leadership
f. Entrepreneurship
g. Professionalism/work ethic
h. Career management
7. Please rank the following competencies in order of importance to your company
(1 =most important)
a. Grit
b. Consistency
c. Curiosity
d. Polish
e. Ownership
f. Cultural awareness
8. In your experience, please rank UTSA students’ performance in the following
competencies
a. Grit
b. Consistency
c. Curiosity
d. Polish
e. Ownership
f. Cultural awareness
9. What majors are you most interested in hiring? (List)
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Appendix F: Marketable Skills
Critical Thinking/Problem Solving: Exercise sound reasoning to analyze issues,
make decisions, and overcome problems. The individual is able to obtain, interpret, and
use knowledge, facts, and data in this process, and may demonstrate originality and
inventiveness.
Oral/Written Communications: Articulate thoughts and ideas clearly and effectively in
written and oral forms to persons inside and outside of the organization. The individual
has public speaking skills; is able to express ideas to others; and can write/edit memos,
letters, and complex technical reports clearly and effectively.
Teamwork/Collaboration: Build collaborative relationships with colleagues and
customers representing diverse cultures, races, ages, genders, religions, lifestyles, and
viewpoints. The individual is able to work within a team structure, and can negotiate and
manage conflict.
Digital Technology: Leverage existing digital technologies ethically and efficiently to
solve problems, complete tasks, and accomplish goals. The individual demonstrates
effective adaptability to new and emerging technologies.
Leadership: Leverage the strengths of others to achieve common goals, and use
interpersonal skills to coach and develop others. The individual is able to assess and
manage his/her emotions and those of others; use empathetic skills to guide and
motivate; and organize, prioritize, and delegate work.
Professionalism/Work Ethic: Demonstrate personal accountability and effective work
habits, e.g., punctuality, working productively with others, and time workload
management, and understand the impact of non-verbal communication on professional
work image. The individual demonstrates integrity and ethical behavior, acts responsibly
with the interests of the larger community in mind, and is able to learn from his/her
mistakes.
Career Management: Identify and articulate one's skills, strengths, knowledge, and
experiences relevant to the position desired and career goals, and identify areas
necessary for professional growth. The individual is able to navigate and explore job
options, understands and can take the steps necessary to pursue opportunities, and
understands how to self-advocate for opportunities in the workplace.
Global/Intercultural Fluency: Value, respect, and learn from diverse cultures, races,
ages, genders, sexual orientations, and religions. The individual demonstrates,
openness, inclusiveness, sensitivity, and the ability to interact respectfully with all
people and understand individuals’ differences.
NACE (2019) https://www.naceweb.org/career-readiness/competencies/careerreadiness-defined/
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Appendix G: QEP Committee
Ginnifer Cié Gee
Associate Vice Provost of CareerEngaged Learning & Director of the QEP

Kasey Niece-Fielder
Associate Vice Provost for Strategic
Planning and Assessment

Lorrie Smith
Director Accreditation & Process
Improvement

Gerry Dizinno
Accreditation Specialist

Mario Vela
Executive Director of the University
Career Center

Maria Alejandro
Director of Office of Civic Engagement
and Community Engaged Learning

Darrell Balderrama
Director of Office of Undergraduate
Research

Heather Shipley
Senior Vice Provost of Academic Affairs
& Dean of University College

Kathy Paradise
Director of University Strategic Planning
and Assessment

Rachael Fletcher
Assistant Director of Experiential
Learning

Laurie Lewis
Associate Vice Provost Faculty Success
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Appendix H: The Career Leadership
Collective
Day One - January 24th, 8:00am- 6:00pm
Consultants: Jeremy Podany, CEO/Senior Consultant & Nick Cattin, Consultant/Search Associate
8:00-8:30 am

Initial Meet- Dr. Heather Shipley

GSR 2.210A

8:30-9:15 am

Meeting with VP of Enrollment and Vice Provost of
Institutional Effectiveness; VP Student Success Rhonda
Gonzalez

SU 2.05.06, C.C.

9:15-9:35 am

Career Center Tour and Overview, Dionne Davilla,
University Career Center

SU 2.05.06, C.C.

9:35-10:35 am

Career Counseling Team

SU 2.05.06, C.C.

10:35-11:35 am

Career Center meeting

SU 2.05.06, C.C.

11:35-12:20 pm

Working Lunch Team

SU 2.05.06, C.C.

12:20-1:00 pm

Alumni Association Meeting—Executive Director

BRG 0.302F

1:00-1:30 pm

Meeting with Provost, Dr. Kimberly Espy

MB 4.102

1:30-2:15 pm

Academic Associate Deans for Undergraduate Education
Panel

SU 2.05.06, C.C.

2:15-3:15 pm

Faculty Panel- Accredited Internship Coordinators

SU 2.05.06, C.C.

3:15-4:00 pm

Eclectic Panel

SU 2.05.06, C.C.

4:00-4:30 pm

Meeting with Head of State/Government Relations, Albert
Carrisalez

SU 2.05.06, C.C.

4:30-5:15 pm

Meeting with Academic Deans

SU 2.05.06, C.C.

5:15-6:30 pm
Day 1 Debrief Dinner, Heather Shipley
Day Two - January 25th, 8:00am - 2:00pm
8:00-9:00 am

Student Affairs Panel

SU 2.05.06, C.C.

9:00-10:00 am

Meeting with UG Research, Pre-Prof., Civic Engineering

SU 2.05.06, C.C.

10:00-11:00 am

Academic Advisors Panel

SU 2.05.06, C.C.

11:00-11:45 am

Group of Employers

SU 2.05.06, C.C.

11:45-12:45 pm

Lunch with students

SU 2.05.06, C.C.

12:45-1:30 pm

COB Professional Development, COE

SU 2.05.06, C.C.
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Appendix I: San Antonio Workforce
Initiative CEO Roundtable Participants
First
Sara
Jeffrey
Tyler
Andrew
Chelsea
George
Kevin
Brian
Jonathan
Chris
Lisa
Sameer
Patrick
Carolyn
Sabrina
Victoria
Chris
Jeff
Bret
Blaine
Janie
Nelly
Cristina
Michael
Marcel
Elizabeth
David
Chris
Molly
Romanita
Lisa Marie
Richard
Brent
Saani
Anthony
Dan
Ileana
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Last
Dysart, PC
Bailey
Schroeder
Ozuna
Weld
Muller
McNeill
Baize
Tijerina
Cook
Friel
Kamat
Frost
Sartori
Hodges
Shoemaker
Gunderson
Medina
Piatt
Lopez
Barrera
Rojas-Moreno
Aldrete
Molak
Johnson
Eguia-Garcia
Zammiello
Rosas
Cox
Matta-Barrera
Gomez
Perez
Smith
Fong
Magaro
Gonzales
Gonzalez

Company
Attorney at Law
Bailey Commercial, LLC
Boeing Aerospace
Broadway Bank
Broadway Bank
C. H. Guenther & Son, Inc.
CACI-LGS Innovations
Chicago Title of Texas, LLC
CPS Energy
CyberTexas Foundation
Ernst & Young, LLP
Filestack
Frost Bank
GM Financial
GM Financial
Hispanic Chamber of Commerce
IPSecure, Inc.
IPSecure, Inc.
Jungle Disk
KFW Engineers + Survey
LiftFund
LiftFund
North San Antonio Chamber of Commerce
PlainsCapital Bank
Port San Antonio
Project Quest
Project Quest
Rackspace
SA 2020
SA Works
San Antonio Chamber of Commerce
San Antonio Chamber of Commerce
San Antonio Commercial Advisors
San Antonio Economic Development Foundation
Southwest Research Institute
StandardAero
Tech Bloc
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Laurie
Brent
Carlos
Brandon
Monica
Katharine
John
John
Dana
Jeff
Kristi
Leonard
Kimberly
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Griffith
Given
Alvarez
Logan
Moore-Gonzalez
Underwood
Tiemann
Engates
Jones
Laursen
Villanueva
Rodriguez
Harle

Texas Capital Bank
The Bank of San Antonio
The Gambrinus Company
Urban Capital Partners. Inc.
Valero Energy Corporation
Valero Energy Corporation
VIA Metropolitan Transit
Virtela
Wells Fargo
Wells Fargo
West San Antonio Chamber of Commerce
Westside Development Corporation
Whataburger
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Appendix J: UTSA Listening Tour
Participants by Office
Offices:
University Career Center
Center for Civic Engagement and Service Learning
College of Engineering Student Success Center
College of Science Student Success Center
Health Professions Office
Student Leadership Center
Office of Scholar Development
Student Groups:
Student Government
University Career Center student employees & Interns
Academic Departments of:
• Communication
• Psychology
• Medical Humanities
• Anthropology
• English
• Sociology/Public Health
Epidemiology
• Music Marketing
• Archaeology
• School Counseling
• Educational Psychology
• Teacher Professional Preparation
• Educational Leadership and
Policy Studies
• Kinesiology, Health & NutritionDietetics
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•
•
•
•
•
•
•
•
•
•
•
•
•
•

Counseling - Integrated
Behavioral Health Criminal
Justice
Public Administration
Social Work
Biomedical Engineering Student
Success Center
Honors College (Citymester)
Information Systems
International Engagement
Accounting
Mathematics
Data Analytics
Urban Planning
Architecture
Interior Design
Construction Science
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Appendix K: Dates of Meetings and
Campus Updates
Date
May 4, 2018
September 9, 2018
October 1, 2018
October 15, 2018
October 19, 2018
October 30, 2018
November 15, 2018
November 15, 2018
November 16, 2018
December 17, 2018
December 17, 2018
January 24-25, 2019
January 24, 2019
January 24, 2019
February, 2019
February 17, 2019
February 18, 2019
February 25, 2019
March 20, 2019
March 20, 2019
March, 22, 2019
April 16, 2019
April 16, 2019
May 9, 2019
June 17, 2019
June 17, 2019
July 18, 2019
July 18, 2019
July 21, 2019
July 31, 2019
August 15, 2019
August 20, 2019
August 20, 2019
August 22, 2019
August 28, 2019
October 22, 2019
October 24, 2019
October 30, 2019
November 7, 2019
November 20, 2019
December 2, 2019
December 11, 2019
December 18, 2019
December 18, 2019
January 23, 2020

Type of Meeting/Article Title
Kick off C2C task force meeting
Task Force Meeting
Classroom to Career initiative is launched (UTSA Today article)
Surveying the landscape of UTSA’s current experiential learning programs (C2C update)
Task Force Meeting
Task Force Meeting
Outreach to potential partners ongoing
University provides November updates on strategic initiatives (UTSA Today article)
Task Force Meeting
Existing campus experiential learning programs catalogued (C2C update)
University provides December updates on strategic initiatives (UTSA Today article)
The Career Leadership Collective interviewed multiple stakeholders
Final report and recommendations forthcoming (C2C update)
University provides January updates on strategic initiatives (UTSA Today article)
The Career Leadership Collective report delivered
Phase I report and recommendations
Phase I report released
Recommendations will enhance experiential learning for UTSA students (UTSA Today article)
Planning for Phase II (C2C update)
University provides March updates on strategic initiatives (UTSA Today article)
QEP Meeting
Workgroup developing plan (C2C update)
University provides April updates on strategic initiatives (UTSA Today article)
Work Group meeting to determine experiential learning Criteria
Matrix of experiential learning criteria (C2C update)
University provides June updates on strategic initiatives (UTSA Today article)
New leadership for Career-Engaged Learning (C2C update)
University provides July updates on strategic initiatives (UTSA Today article)
Work Group meeting on experiential learning criteria
QEP Meeting
Final Work Group meeting to determine experiential learning criteria
Experiential learning opportunities inventoried (C2C update)
University provides August updates on strategic initiatives (UTSA Today article)
QEP Meeting
QEP Meeting
QEP Meeting
QEP Meeting with Career-Engaged Learning
QEP Meeting
QEP Meeting with Career-Engaged Learning
QEP Meeting
QEP Meeting with SACSCOC Vice President
QEP Meeting with University President Taylor Eighmy
QEP announced to UTSA (President’s Strategic Planning update email)
Presentation to University Leadership Council
Presentation to Faculty Senate
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Appendix L: Assessment Model for
Marketable Skills
NACE Career Readiness Resources (2019)
Courtesy of Virginia Tech
Are You Career Ready?
Professional Competency Self-Assessment Tool
Take this self-assessment to see what professional competencies you need to develop and practice to be
career ready and experience workplace success.
COMMUNICATION:
Articulate thoughts and express ideas effectively using oral, written and non-verbal communication skills
(to instruct, inform and persuade), as well as listening for meaning to gain understanding. The ability to
deliver information in person, in writing, and in a digital world.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Develop and deliver a presentation for a class.
Check for understanding by asking clarifying questions.
Proofread on-line and written communication to avoid errors.
Goal for developing this competency:
TEAMWORK AND INTERPERSONAL:
Build and maintain collaborative relationships to work effectively with others in a team setting through
shared responsibility, empathy and respect. The ability to manage ones emotions and conflict with others
while contributing towards a common goal.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Collaborate with others on a class project where responsibility is shared and not divided.
Handle difficult conversations in person with respect.
Consider others’ perspectives before making a decision.
Goal for developing this competency:
LEADERSHIP:
Motivate, organize, and delegate work by leveraging the strengths of individuals. The ability to use
empathetic skills and a positive attitude to guide and influence others while reaching a shared goal through
adaptability and effective decision-making.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Take on a leadership role in a group or organization.
Demonstrate initiative at your job/internship by taking on additional responsibilities.
Motivate team members with a positive attitude and leverage their strengths when delegating work.
Goal for developing this competency:
CREATIVITY AND PROBLEM-SOLVING:
Exercise sound reasoning to analyze issues, synthesize information, make decisions and solve problems.
The ability to think critically and strategically to develop original ideas and innovative solutions.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Develop an action plan with specific steps to solve a problem.
Brainstorm solutions to a problem before bringing it to a supervisor/professor.
Activate your mind – read, do puzzles, write, etc.
Goal for developing this competency:
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PROFESSIONALISM AND PRODUCTIVITY:
Demonstrate integrity, resilience, accountability and ethical behavior. The ability to take initiative, maintain
effective work habits (prioritize, plan and manage work) to produce high quality results and project a
professional presence.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Use a planner or calendar to prioritize work/assignments and meet deadlines.
Reflect on a recent challenge and identify areas of growth and improvement for the future.
Review your social media through the eyes of a future employer and determine appropriateness.
Goal for developing this competency:
GLOBAL PERSPECTIVE:
Respect the viewpoints of those from diverse cultures, races, ages, genders, religions and lifestyles to build
collaborative relationships and communicate effectively. The ability to appreciate, value, and learn from
other cultures and perspectives to move beyond tolerance.
Need to Develop Currently Developing Excelling
Ways to develop this competency:
Attend an event on campus that encourages you to step outside your comfort zone.
Engage in conversation with individuals who have different perspectives than your own.
Participate in a study abroad or volunteer experience to broaden your horizons.
Goal for developing this competency:
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